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Improving students’ self study habit through self-study program in Principles 

of Accounts 

Lok Siu Mei 

1. Introduction 

Students in our school usually do not take initiatives to do exercises on their own. It is not simply 

because they don’t have spare time and haven’t developed such habits but also because they need 

help and guidance from others. They usually rely on others and do not take responsibility for 

their learning. To cater for this, last year I organized a lunch time program for the students and 

tested whether they were more willing to do exercises in their spare time. The results from last 

year showed that students admitted that they could learn more in the program and from the 

exercises, however, the time available for this program was too short. So in this year, I offered 

the program after school, students have one-hour to do their exercises with their big brother or 

sister.

A large number of research studies have pointed out that cooperative learning is more effective 

that individualistic or competitive learning (Susan and Susan, 1990). Cooperative learning is the 

instructional use of small groups so that students work together to maximize their own and each 

other’s learning. Students are assigned to work together and the success of the group depends on 

the efforts of all group members (Johnson, 1998). That means, group members are positively 

interdependent, they are linked with each group member in a way that one cannot succeed unless 

everyone succeeds. Each member must be accountable for contributing his or her share of work. 

They share their resources, help and support each other. Through talking to each other, group 

members will discover what they know and what they don’t understand. Also through learning 

from each other, they will have higher self-esteem. 
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2. Details of the program 

Fifty-two students in S4 were grouped with 2 to 4 students in a group. The group size was 

different because some students needed more help than others. Twenty-four S6 students were 

assigned to the groups and the tutors of the group.

Each student was given a self-study kit. Inside the kit, there were many exercises in a sequence 

related to the teaching schedule.  

Students were required to stay after school for one hour every Tuesday to do their exercises. The 

program started on 4th October and finished on 13th December 2006. The last session was 

changed to a lunch time program and students were required to join a competition instead. 

The objectives of the program were to improve students’ learning habits and provide 

opportunities to students to learn from others. 

3. Implementation

About 80% of the students attended the self-study program. But some students could not join the 

program as they had their extra-curricular activities on the same date. So S6 students were 

required to find opportunities to meet these students and offered guidance to them. However, it 

seemed that both S6 and S4 students were too busy and could not arrange a meeting. For others, 

as they had the lesson on the same subject just before the program, it seemed that they were not 

too happy to stay after school for one more hour. Some gave their excuses and reasons for not 

attending the program. On the other hand, by observation, some students were willing to do their 

exercises in the time period.  

4. Evaluation

Students in S6 and S4 were required to fill in their questionnaires to reflect what they thought 

about the program. From observation from the teachers, it seemed that students were not devoted 

to the program. It could be they were so tired and not willing to do more exercises after school. 



82

Moreover, as there were clashes between the program and extra-curricular activities, some 

students could not benefit from this program. While others who were not too excited about the 

program were found not attending the program as scheduled. 

The results of the questionnaires from S6 students show that 90% admitted that they could help 

S4 students in this subject. About 85% stated that the time was appropriate. But most of them 

(about 70%) reported that S4 students could not concentrate on their learning after school. About 

90% of them liked this subject but only 45% knew the learning strategies for this subject. They 

(55%) thought that the number of members in a group was appropriate. About 60% had built up 

a relationship with S4 students but 75% of them reported that S4 students did not take their 

initiatives to ask for help from them. 

About 70% of students inS4 admitted that the program was helpful. 76% of them thought that the 

time was appropriate. They (80%) also reported that doing more exercises was beneficial. They 

(78%) liked this subject and about half (52%) admitted that they only did their exercises in the 

time period. Less than half (48%) stated that they had improvement in learning this subject. Only 

just above half (54%) knew the learning strategies in this subject. They (53%) also admitted that 

the members in the group could offer appropriate help to them. But less than half (49%) thought 

that S6 students could help them solve the problems. Still about 63% of them would like the S6 

students continue to offer their help to them. About 52% would like a smaller group. 57% liked 

the last activity at lunch time.  

5. Suggestions

The program was useful to the students involved. It is still beneficial to offer the program next 

year to cater for the needs of the students. However, there are many technical problems to be 

addressed such as the number of students in S6 and the number of students in a group. As S4 and 

S6 students are required to attend the extra-curricular activities after school, it may not be 

practical to invite all the S6 students to join the program. The program can also be changed as an 

optional program instead of a compulsory program. As group learning was found not to be so 

effective, the pre-training to S6 students is a must. Moreover, it may be necessary for all the 
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students involved to know each other first. For example, the first session can be used to get all 

students to know each other and share their views in studying this subject. The design of the 

program can be on a task-basis and more activities can be introduced so as to let the students 

enjoy the program. The program can be arranged after school but the day should be carefully 

chosen so as not to overload the students. 

6. Conclusion

From the results, all the students involved admitted that the program was beneficial and the time 

was appropriate. However, even S6 students thought that they were capable of helping the S4 

students, unmatched statements were found from S4 students. Although students in S6 admitted 

that they had built up the relationship with the S4 students, it seemed that co-operative learning 

was not working effectively. It may be due to the fact that there was no initial training to the S6 

students. Moreover, it takes time to start and maintain a relationship with strangers.  

The program had offered opportunities to students to learn from others, however, it seemed that 

only half of the students liked to learn in groups. They admitted that others could help them but 

at the same time they did not know they could offer help to others, too. The program was found 

not so effective to improve the students’ learning habit as only half of the students admitted that 

they did exercises not only in the time period of the program.  

As students found it too tired to study after lesson of the same subject, their involvement in the 

program might have been detrimentally affected.  
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The relation of Prosocial and Antisocial Behavior to Gender Differences, 

Grades differences and Academic Achievement of Secondary students in 

Hong Kong 

Mak Ka Yee 

1. Introduction 

1.1. Identification of problem 

Current research on adolescent behavior tends to emphasize either prosocial or antisocial 

behavior, but seldom are both kinds of behavior examined in a single study (e.g. for 

prosocial behavior, see Staub, Bar-Tal, Karylowski, & Reykowski, 1984; for delinquent 

behavior, see Windom, 1989). In the present study, we investigated both the prosocial and 

antisocial behavior of Chinese adolescents in one setting, to fill this research gap. We also 

explored the relation of these adolescent behaviors with academic achievement. In recent 

years, many educators and researchers are interested in seeking to understand the 

relationship between antisocial behavior and academic failure. There is a general perception 

that social behavior has a positive relationship with academic achievement. That means 

prosocial children having good academic achievement and the antisocial children having 

poor academic achievement. This project is going to find out (1) Are boys more antisocial 

behavior than girls? (2) Are girls more prosocial behavior than boys? (3) Do form four 

students have more delinquent behavior than form two students? (4) Do form two students 

have more altruistic acts or normative acts than form two students? (5) Do the prosocial 

children show good academic achievement while anti-social children show poor academic 

achievement among Hong Kong adolescents?  

1.2. Purposes of the study 

The purposes of my study are to find out the relation of prosocial and antisocial behavior to 

gender difference, grade difference and academic achievement. Also, this finding can help 
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schools to set their educational goal. Furthermore, can give teachers insights on factors 

affecting student’s behavior. (e.g. academic achievement, gender differences, age….).  

1.3. Significance of the problem 

The aims of the present study are to understand the various relationships of adolescent 

behavior to gender difference and grade difference. Also, to what extent are prosocial and 

delinquent behavior related to academic achievement. In other words, are they any 

difference between boys and girls in their social behavior? And does academic achievement 

tend to have a positive relationship with prosocial behavior and a negative relationship with 

antisocial behavior? It is believed that the findings of the study can provide educators a 

better picture of factors relating to adolescent behavior and academic achievement. Even 

though a lot of research was done on these areas, only a little research looked into both 

prosocial and antisocial behavior related to gender difference, grade difference and 

academic achievement. 

2. Literature review 

2.1. Definition of terms 

(a) Prosocial and antisocial behavior 

Prosocial behavior is social action intended to benefit others without anticipation of 

personal reward, indeed, perhaps at some cost or risk to oneself. 

Antisocial behavior is defined as behaviors resulting from an individual’s inability to 

respect the rights of others (assault, vandalism, setting fires, theft), conform to social form 

norms (prolonged runaway, crime), or meet the expectations of authorities (opposition, 

defiance, arguing) (Frick, 1998). 

(b) Academic achievement 

Academic achievement was defined in terms of outcomes in standardized achievement tests 

measuring specific academic skill areas, such as reading and mathematics. There seems to 
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be a positive relationship between school failure and delinquent behavior (Grande, 1988). 

Antisocial children usually show poor academic achievement; according to Patterson, 

DeBaryshe, and Ramsey (1989), “One explanation for this is that the child’s noncompliant 

and under controlled behavior impedes learning” (p. 330). In other words, there is a close 

association between good academic achievement and prosocial or good behavior. 

(c) Gender differences in prosocial and antisocial behavior 

In a meta-analytic review of gender differences in helping behavior, Eagly and Crowley 

(1986) concluded that men usually offer more help than women, whereas women get more 

help then men. Also, in a sample of Chinese primary school students, Ma and Leung (1991) 

found significant gender differences, in favor of females, in altruistic behavior. As for 

aggressive and antisocial behavior, Eagly and Steffen (1986) concluded that social norms 

tend to encourage some forms of aggression in males but not in females. In addition, Duke 

(1978) also concluded that girls commit fewer acts of misbehavior in school than boys do. 

What is more, Cheung Yu (1991), found that males were more open-minded, competent, 

confident, aggressive, and decisive; while females are dependent, compliant, gentle, anxious 

and emotional. Thus, we expected that female adolescents would tend to be more prosocial 

and less antisocial than their male. That means boys have more antisocial behavior than 

girls, while girls have more prosocial behavior than boys. 

(d) Grade difference on prosocial and antisocial behavior 

There is a universally acknowledged association between the occurrence of antisocial 

behaviors and age, with antisocial behaviors tending to peak strongly in adolescence, 

around age 18, and then to decline continuously throughout life (Hirschi and Gottfredson, 

1995)

We note that antisocial behavior during childhood manifests itself through minor 

transgressions that gradually take on more serious forms during adolescence. For example, 
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Loeber and Stouthamer-Loeber (1998), in examining the trajectory of aggression and 

violence as part of a longitudinal study, the Pittsburgh Youth Study, observe that the 

seriousness of aggression increases with age. Thus, young people first engage in minor 

aggression, then physical fighting and finally, violence. This trajectory of violence applies 

equally to boys and girls 

In my study, the mean ages of secondary two students and secondary four students were: 

13.9, 16.2. Therefore, according to the literature review, the upper form students tended to 

have more delinquent behavior than that of the lower form students, whereas the lower form 

students tended to have more prosocial behavior than that of the upper form students. 

(e) Prosocial and antisocial behavior with academic achievement 

Evidence of a positive relationship between students’ social behavior and academic 

performance comes from several types of research. Grande, 1988 cited in Ma, Shek, D.T.L., 

Cheung & Lam, 2000 observed that there seems to be a positive relationship between 

school failure and delinquent behavior. Patterson, DeBaryshe, and Ramsey, 1989 cited in 

Ma, Shek, D.T.L., Cheung & Lam, 2000 examined that antisocial children showed poor 

academic achievement. Also. Rutter, Maughan, Mortimore, and Ouston (1979) found that 

there is a close association between good academic achievement and prosocial behavior. In 

addition, Maguin and Loeber (1996) found that academic performance consistently is 

identified inversely related to antisocial behavior among youngsters. Therefore, there is a 

close relationship between the social behavior and academic achievement among the Hong 

Kong adolescents. Besides, Bandura (1997) stated that when the children have a good 

achievement, that achievement would affect their social behavior. Poor academic 

performance is related to the onset, frequency, persistence, and seriousness of delinquent 

offending in both boys and girls. Higher academic performance conversely is associated 

with refraining or desisting from offending. That means poor academic performance tended 

to have antisocial behavior.
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Therefore, there seems to be a positive relationship between social behavior and academic 

achievement. That is, antisocial behavior students usually show poor academic achievement 

whereas prosocial behavior students show better academic achievement. 

2.2. Hypotheses 

Based on the previous review of the literature, the present study tested the following five 

hypotheses:

1. Boys were more antisocial than girls. 

2. Girls were more prosocial than boys. 

3. Secondary two students have more prosocial behavior than secondary four students. 

4. Secondary four students were more delinquent than secondary two students. 

5. Academic achievement tended to have a positive relationship with prosocial behavior 

and a negative relation with antisocial behavior. 

3. Methodology

3.1. Participants 

Participants were: 80 students came from Form two (33 female, 47 male); and 79 students 

came from Form four (30 female, 49 male) in Hong Kong. All participants were Chinese. 

The mean ages of secondary two students and secondary four students were: 13.9, 16.2, 

respectively. All participants came from the same secondary schools, which were located in 

Kwai Fong and admitted students of heterogeneous social background and mixed academic 

abilities.

Two classes of form two students had common characteristics. For example, they attended 

the same subjects and their teachers were exactly the same except for the English subject. 

Also, two classes of form four students were belonged to science group and their elective 

subjects were similar. This could reduce the other effects on academic achievement, such as 

teaching methods, school climate, subject difference etc. It is because some researches 
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found that teaching method and school climate were the predictors of Adolescents academic 

achievement. The school climate can increase the students’ attention, oppositional and 

behavior disorders, as conflicts inside the school encourage offensive and antisocial 

behavior.

3.2. Measures

(a) Adolescent Behavior Questionnaire (ABQ) 

Ma’s (1988b) ABQ measures the prosocial and antisocial/ delinquent behavior of 

adolescents. Participants were asked to report the frequency of 65 acts performed in the past 

year, on a 7-point scale ranging from none to more than 10 times. There are two general 

scores in the ABQ. The antisocial/ delinquent behavior (DB) score measures the frequency 

of deviant or socially disapproved acts in a classroom or school setting, socially undesirable 

sexual activities, antisocial acts against one’s teachers or school authority, antisocial acts 

against parents, and aggressive or hostile acts. Generally, a high DB score indicates a high 

frequency of delinquent acts performed in the past year.

The prosocial behavior score (PB) measures the frequency of altruistic and socially 

acceptable or normative acts. A high PB score indicates a high frequency of prosocial acts 

performed in the past year. The DB or PB score is computed by averaging the ratings of 

relevant items in the score. Thus, the rating of the DB or PB score is from 1 to 7. 

An overall adolescent behavior (AB) score is generated by the following formula: AB = PB-

DB. That means the greater the AB scores, the higher tendency to prosocial behavior. In 

addition, the DB and PB scores correlated negatively and positively, respectively, with the 

altruistic orientation score. High academic achievers were found to be higher in PB score 

and lower in DB score than low academic achievers 
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The reliability and validity of ABQ scores have been demonstrated to be good in studies by 

Ma and Leung (1991) and Ma et al. (1996). The reliability is usually in the .8s to .9s. More 

details on the reliability and validity of the ABQ are given in Ma et al. (1996).  

(b) Academic Achievement 

The students’ average marks of the first semester examination were used to measure the 

students’ academic achievement. The students’ average marks were divided into three groups. 

The first group was called “below average” if the average marks were lower than x

(Below average = xx ). While if the average marks were between x and x ,

this group was belonged to “average” (Average = x xx ). Otherwise the average 

marks were classified into group three called “above average” (Above average = xx ).

 (where x means the mean value of the average marks of the first semester examination, 

means the standard deviation value of the average marks of the first semester examination.) 

3.3.  Methods of data collection 

Participants answered the questionnaires in their classrooms during their teacher periods. 

The test instruction was explained in detail by the experimenter at the beginning and then 

the participants were given sufficient time to complete the tests. The average time for 

completing the ABQ was 20 minutes. The confidentiality of the subjects was guaranteed 

and all data collected were only used for research purpose. 

4. Results

4.1. Distribution of samples 

Form * sex Cross tabulation 

Sex Total
Male Female 

Form Form two 47 33 80
Form four 49 30 79

Total 96 63 159

Table 3 
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159 participants come from in the same secondary school were investigated. They were: 80 

students came from Form two (33 female, 47 male); and 79 students came from Form four 

(30 female, 49 male) in Hong Kong. All participants were Chinese. The mean ages of 

secondary two students and secondary four students were: 13.9, 16.2, respectively. The 

details were shown in table 1, table 2 and table 3. 

4.2. Reliability

The same scales were used in the study of Ma, Shek, Cheung and Lee (1996) had .95 

and .81 internal consistency reliability (alpha coefficient) of the DB and PB scores 

respectively for sample of 2522 respondents. In my study, the reliability of the DB and PB 

scores were .909 and .768 respectively for sample of 159 students shown in table 4 and 

table 5. These results indicated that the reliability of ABQ was also high and acceptable in 

my study (Leung & Lau, 1989). 

4.3. Gender differences in prosocial and antisocial behavior 

Independent Samples Test on antisocial behavior, prosocial behavior and adolescent 

behavior

Sex N Mean Std. Deviation Sig. (2-tailed) 
Antisocial/ Delinquent 
Behavior

Male 96 1.744 0.665 .860

Female 63 1.725 0.602 .857
Prosocial Behavior Male 96 2.178 0.763 .788

Female 63 2.210 0.664 .782
Adolescent Behavior Male 96 0.435 0.766 .684

Female 63 0.485 0.739 .682

Table 6 

Table 4 Table 5 
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All significance tests are two-tailed. There was no significant gender difference in the mean 

antisocial behavior (DB) score, prosocial behavior (PB) score and adolescent behavior (AB) 

score (see table 6). Therefore, we can only describe the mean value first. The mean PB score 

for the female samples were higher than those for the male samples, which means females 

had more prosocial behavior than males. On the other hand, the mean DB score for the male 

samples was a little higher than those for female samples. That is, males did not perform 

more antisocial behavior than females. Although there was no significant gender difference in 

the mean values of AB score, PB score and DB score, the mean value of PB score in females 

was higher than that of males. 

Independent Samples Test on adolescent behavior on specific areas

There was no significant gender difference in the mean adolescent behavior scores on 

specific areas (see table 7). On the whole, the mean values of DB score on specific areas in 

male were higher than those for female except antisocial acts in family. The reverse result 

was expected that females had more delinquent acts in the family than that of males. This 

interesting finding will be discussed in the next part. In addition, the mean values of 

antisocial acts in school and psychosocial activities in male were much higher than those for 

female. These findings are consistent with early reviews by Krebs (1970). On the contrary, 

the mean values of altruistic acts in female were higher than those for male. This finding is 

consistent with Ma and Leung (1991) who found that there were significant gender 

differences, favoring females in altruistic behavior among Chinese students. 

The results of the present study indicated that the altruistic orientation of girls was higher 

than that of boys. That result is consistent with the findings of Eisenberg and Fabes (1998) 

and Ma and Leung (1991). 
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Sex N Mean Std. Deviation Sig. (2-tailed) 
Cognitive and academic 
performance (DB) 

Male 96 1.853 0.664 .771

Female 63 1.822 0.637 .769
Normative acts (PB) Male 96 2.200 0.777 .856

Female 63 2.177 0.733 .854
Altruistic acts (PB) Male 96 2.135 0.952 .356

Female 63 2.275 0.895 .349
Antisocial acts in 
school (DB) 

Male 96 1.904 1.106 .413

Female 63 1.770 0.831 .386
Antisocial acts in other 
settings (DB) 

Male 96 1.651 0.716 .833

Female 63 1.628 0.670 .831
Psychosocial activities 
(DB) 

Male 95 1.657 0.950 .380

Female 63 1.531 0.777 .361
Antisocial acts in one's 
family (DB) 

Male 96 1.967 0.969 .244

Female 63 2.170 1.206 .266
Aggression (DB) Male 96 1.479 0.786 .532

Female 63 1.403 0.688 .521

Table 7  

4.4. Grade differences in prosocial and antisocial behavior 

Independent Samples Test on antisocial behavior, prosocial behavior and adolescent 

behavior

Form N Mean Std. Deviation Sig. (2-tailed) 
Antisocial/ Delinquent 
Behavior

Form two 80 1.676 0.606 .234

Form four 79 1.797 0.669 .235
Prosocial Behavior Form two 80 2.195 0.779 .939

Form four 79 2.186 0.667 .939
Adolescent Behavior Form two 80 0.519 0.780 .280

Form four 79 0.389 0.725 .279

Table 8 



94

Also, there was no significant grade difference in the mean antisocial behavior (DB) score, 

prosocial behavior (PB) score and adolescent behavior (AB) score (see table 8). Actually, we 

could find that the mean value of antisocial behavior (DB) score in form four students were 

significantly higher than form two students. While, the mean value of prosocial behavior (PB) 

score in form four students was a little lower than form two students. This means form two 

students tended to have prosocial behavior and form four students tended to have antisocial 

behavior. Although, there was no significant grade difference in mean values of AB score, 

PB score and DB score, the mean value of PB score in form two students were higher than 

that of form four students and the mean value of DB score in form four students were higher 

than that of form two students. 

Independent Samples Test on adolescent behavior on specific areas

Form N Mean Std. Deviation Sig. (2-tailed) 

Cognitive and academic 
performance 

Form two 80 1.766 0.604 .147 

Form four 79 1.916 0.693 .147 

Normative acts Form two 80 2.248 0.819 .340 

Form four 79 2.133 0.690 .340 

Altruistic acts Form two 80 2.090 0.939 .168 

Form four 79 2.293 0.914 .168 

Antisocial acts in school Form two 80 1.875 1.159 .759 

Form four 79 1.826 0.828 .759 

Antisocial acts in other 
settings 

Form two 80 1.560 0.644 .134 

Form four 79 1.725 0.740 .134 

Psychosocial activities Form two 80 1.398 0.612 .002* 

Form four 78 1.821 1.058 .003* 

Antisocial acts in one's 
family 

Form two 80 2.130 1.213 .328 

Form four 79 1.964 0.902 .327 

Aggression Form two 80 1.425 0.713 .684 

Form four 79 1.473 0.785 .685 

Table 9 



95

There was no significant gender difference in the mean adolescent behavior scores in 

specific areas except the gender difference in psychosocial activities (see table 9). It was 

predicted that the mean values of psychosocial activities in form four students were 

significantly higher than those for form two students. On the other hand, the mean values of 

Cognitive and academic performance and normative acts in form four students were 

significantly higher than those for form two students. That is, form four students tended to 

have more altruistic behavior than those for form two students and they had more 

psychosocial activities. This finding is consistent with Ma and Leung (1991) who found that 

there were significant gender differences, favoring females, in altruistic behavior among 

Chinese students. The pattern of gender differences in young children may not be the same 

as that in older children or adolescents. 

4.5. Correlation of adolescent behavior and academic achievement 

One away ANOVA on adolescent behavior and academic achievement 

N Mean Std. Deviation Sig.

Prosocial Behavior Below average 24 2.095 0.739 .090
Average 103 2.136 0.674
Above average 32 2.439 0.827
Total 159 2.191 0.723

Adolescent Behavior Below average 24 0.157 0.933 .005*
Average 103 0.418 0.714
Above average 32 0.794 0.615
Total 159 0.454 0.754

Antisocial/ Delinquent 
Behavior

Below average 24 1.938 0.737 .212

Average 103 1.718 0.630
Above average 32 1.645 0.574
Total 159 1.736 0.639

Below average = xx , Average = x xx , Above average = xx

( x means the mean value of the average marks of the first semester examination, means the standard value of 

the average marks of the first semester examination.)

Table 10 
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One away ANOVA on adolescent behavior on specific areas and academic achievement

N Mean Std. Deviation Sig.

Antisocial acts in school Below average 24 2.219 1.210 .078 

Average 103 1.840 0.957 

Above average 32 1.609 0.942 

Total 159 1.851 1.005 

Cognitive and academic performance Below average 24 1.946 0.665 .551 

Average 103 1.844 0.660 

Above average 32 1.753 0.624 

Total 159 1.841 0.652 

Antisocial acts in one's family Below average 24 2.190 0.951 .779 

Average 103 2.021 1.131 

Above average 32 2.027 0.965 

Total 159 2.048 1.070 

Aggression Below average 24 1.700 0.931 .167 

Average 103 1.427 0.714 

Above average 32 1.331 0.681 

Total 159 1.449 0.748 

Psychosocial activities Below average 24 1.833 0.940 .171 

Average 103 1.512 0.739 

Above average 31 1.747 1.213 

Total 158 1.607 0.885 

Antisocial acts in other settings Below average 24 1.856 0.803 .169 

Average 103 1.636 0.698 

Above average 32 1.502 0.576 

Total 159 1.642 0.696 

Normative acts Below average 24 2.073 0.705 .031* 

Average 103 2.121 0.713 

Above average 32 2.503 0.869 

Total 159 2.191 0.758 

Altruistic acts Below average 24 2.139 1.003 .706 

Average 103 2.165 0.855 

Above average 32 2.313 1.109 

Total 159 2.191 0.929 

Below average = xx , Average = x xx , Above average = xx

( x means the mean value of the average marks of the first semester examination, means the standard value of 

the average marks of the first semester examination.)

Table 11 
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There was a significant difference between adolescent behavior and academic achievement. 

That means the higher scores obtained in adolescent behavior (AB) scores, the higher the 

academic achievement will be (see table 10). That is, according to their students’ academic 

performance, the mean of the DB score was highest for the students with below average 

academic achievement and lowest for students with above average academic achievement, 

with the average academic achievement students in the middle. In contrast, the mean of the 

PB score was lowest for the students with below average academic achievement and highest 

for the students with above average academic achievement, with the average academic 

achievement students in the middle. We concluded that the higher scores obtained in 

prosocial behavior (PB) score, the higher the academic achievement will be and the higher 

scores obtained in antisocial behavior (DB) score, the lower the academic achievement will 

be. Therefore, academic achievement tended to have a positive relationship with prosocial 

behavior and a negative relationship with antisocial behavior. These findings are consistent 

with other results reported in the current literature (Dishion, Patterson, Stoolmiller, & Skinner, 

1991).

There were no significant difference between the adolescent behavior in specific areas and 

academic achievement except the normative acts (see table 11). That is, the higher scores 

obtained in normative acts, the higher the academic achievement will be. Also, it was 

predicted that the lower scores could obtain in antisocial acts in school, the higher the 

academic achievement would be. 

5. Conclusions

As mentioned at the beginning of this study, few researchers in the literature have attempted 

to investigate the relationship of gender difference, grade difference and academic 

achievement to prosocial and antisocial behavior in a single study. The present study has 

successfully filled this research gap.  



98

The major findings were as follows: (1) Boys were not more antisocial than girls. (2) Girls 

were more prosocial than boys. (3) Secondary two students had more prosocial behavior 

than secondary four students. (4) Secondary four students were more delinquent than 

secondary two students.  (5) Prosocial behavior was positively associated with academic 

performance. (6) Antisocial behavior was negatively associated with academic achievement.  

It would also be meaningful to conduct a cross-cultural study to investigate the relation of 

gender difference, grade difference and academic achievement to prosocial and antisocial 

behavior in different cultures. The use of a self-report method in the study of prosocial and 

antisocial behavior has certain limitations; for example, respondents may not give honest 

responses.

The understanding of the relationship between academic achievement and prosocial and 

antisocial behavior should provide insights that will help educators to develop moral 

education programmes to foster prosocial development, and to prevent the occurrence of 

delinquent behavior in children and adolescents. 

As for sex differences in prosocial and antisocial behavior, there is again no clear-cut 

conclusion. But findings generally suggest that boys are more antisocial and delinquent than 

girls (Lahey, Waldman, & McBurrnett, 1999). 

In a large-scale study of adolescent behavior in Hong Kong, Ma, Shek, Cheung, and Lee 

(1996) concluded that the best friends of antisocial adolescents tended to exert more 

negative influences on the antisocial adolescents, whereas the best friends of prosocial 

adolescents tended to exert more positive influences on the prosocial adolescents. Moreover, 

prosocial adolescents tended to perceive their best friends as more prosocial and less 

antisocial than did the delinquent adolescents. 
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A study of the reasons for a junior secondary student’s misbehaviour 

without considerations of the consequences  

Chan Chi Wah & Chang Shun Keung 

1. Introduction 

The study investigates why a junior secondary student keeps on doing wrong things without 

considerations the consequences; the focus area is on the development of the young man 

toward the values of the society. 

2. Background

I am a secondary school teacher. During the last five years, I was the discipline master of 

my present school. I find students becoming more and more badly behaved as time goes on. 

A question comes to my mind; what creates this phenomenon?  

One day, a secondary two student Mary’s* mother came to the school office; she wanted to 

find the discipline master to help her to find her daughter. She complained that John*, who 

was Mary’s classmate, ran away with her daughter and did not come home on the night 

before. This event became the prelude to the study that I am going to present.  

John is a smart and handsome young man who studied in secondary two level in 04/05 

academic year. Since John came to our school, he began to oppose the school regulations. 

At first, he brought cigarettes to school. Then he forged his parent’s signature in order to get 

money for his own use. After that, he ran away with his classmate Mary for two days. I 

received the report from my discipline teacher and I started to study his case. After I 

handled his case for one month, I found he had bullied two students and asked them to give 

him money for half a year. I tried to teach John to understand what is right or wrong. In 

                                                
*  They are aliases 
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addition, I told him to consider the consequences of the thing that he had done. However, 

after two months, a policeman at the school gate caught him because he had a steel rod in 

his clothes.

At that time, I knew that I have to find help. I contacted the school social worker, I told him 

about John’s case and asked him to help the student. Unfortunately, John was caught by the 

police in a shoe shop because he has stolen seven hundred dollars from the cashier. 

Afterwards, he was sent to the court and then put into the jail for two weeks. When he came 

out from jail, the judge asked the social welfare department to monitor him for eighteen 

months. However, the system did not work on him, he kept on running away from home 

and disappeared for a few days. After that, the police in a Seven-Eleven caught him because 

he stole some drinks from the store. At last, he was sent to imprisonment camp to live and 

study there. 

I felt regret that I could not help him. I hope that I can find out the reason why some young 

boys cannot consider the consequences of what they have hone, Follow that, I propose to 

use John’s case to investigate more deeper in to the problem. 

3. Research Question 

What are the reasons that young male students keep on doing wrong things without 

consideration of the consequences?  

4. Methodology

The data collection methods used in this case study are participant observation, document 

study and in-depth interviews. 
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When I decided to study John’s case, I started to observe his behavior in the lessons and the 

interaction between him and his schoolmates. After that, I would record the findings. I tried 

to use them as the data of the participant observation.  

Every time when John had done something wrong, I had an interview with him. When the 

offences became more and more serious, I interviewed his parents. Before the two in-depth 

interviews with John, I interviewed him and his parents many times. Generally, I interview 

him after each offence and I interview his parents if the offence led to a major demerit 

record. From these actions, I got some records of John; they included the interview records, 

his primary school reports and some of his diaries. When I started my research, I started to 

gather the information as my document study. 

After John had come out from the prison and before he went to the imprisonment camp, I 

had two in-depth interviews with him. Basically, they are semi-structured. I chose this kind 

of interviewing method because Colin (1993) stated that this method gives the interviewer 

greater freedom in arranging the questions, using more appropriate wording in asking the 

questions. The content of the interviews are in chronological order. I begin with each 

offence, and used the following questions to ask the informant. 

1. Can you tell me the reasons you did the offence? 

2. Will you think of the consequences of what you have done? 

3. Do you feel regret for what you have done? 

4. What do you think when you have to shoulder the consequences of the offence? 

5. Why do you keep on doing wrong things? 

The key concern area of the interviews is on exploring the thoughts of the informant after 

each offence. The interviews lasted for half hour each. An electronic recorder was used to 

record the dialogues between the interviewer and informant.  
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5. Results

Though participant observation, I found John needed recognition by his peers. He wanted to 

join all the activities in his peer group and led the group to oppose the school regulations. 

He was proud of what he had done. However, the majority of students did not like him. 

They always ignored him and would not dare to make friends with him. In addition, John 

seldom talked about his family, so only a small group of knew that his parents were both 

deaf and dumb. 

In the document study, I found John got a good grade in his primary school. From his 

school report, he was a successful pupil until primary six. His performance gradually 

decreased down as time goes by.  

From his diaries, I found John did not like to have been born into a family of deaf and dumb. 

Their parents’ requests made him stressed and he wanted to oppose the family. He wanted 

to have more freedom as he grew up.  

From the interview reports, I found that John always claimed he felt regret after he had done 

the wrong things. He also promised to change and learn to be a good student. Though these 

interviews I found the parents are both deaf and dumb. The school can only use the pager 

services to contact them. John’s father is aggressive and uses force in teaching his son. On 

the other hand, John’s mother cannot control her emotions and will easily break down.   

From the in-depth interviews, the reasons that John did the offences are for his own needs, 

for fun, for his peer group and for freedom. He said that his parents controlled every thing 

he did. He did not want to go home because he would lose his freedom. As he said: 

My father needs me to wash my school uniform immediately 

each day when I come home………. My young sister is 

monitoring me and reports my telephone conversations to my 

mother. I hate her. 
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In addition, he said that he did the offences only for fun and for his peer group. When he did 

the offence, he felt excited thinking he has recognition by his peers. As he said: 

When I ran away with Mary, I think it is fun to state with a girl 

for the whole night. Furthermore, it is just a request from Mary. 

She said that she feels bored at home, she wants to talk with 

somebody. I just want to help her. 

Furthermore, he said that he did the offence for his need. When he ran away from he did not 

have money to buy food, so he needed money to fulfill his needs. As he said: 

When I went into a shop with my friend, I saw the cashbox was 

opened. At that moment, just one thought came to my mind; I 

needed money, there is money in the cashbox, so I took it. 

When John talked about his thoughts of the consequence of what he did, there are two 

conclusions. The first one is that he thought it is only a minor thing, no one will take it 

seriously, and there is not any consequence from it. As he said: 

When I ran away with Mary, we just talked in the park. I think it 

is not a problem at all. ………The reason that I took a steel rod 

and wait for that girl is to frighten her only. I did not intend to 

hurt her. 

The second conclusion is that he will find a story to justify what he had done. As he said: 

When I cheated my family to pay the air conditioning fee, they 

will not know the truth. They will pay again when I ask them to 

do so. ………….I took the money from the cashbox, they cannot 

catch me. I can run away.  

Furthermore, John regretted what he had done. As the offences became more and more 

serious, he felt more and more regret for what he had done. As he said: 

When the judge announced jail for two weeks, I saw my parents 

cry in the court. I felt regret for what I have done. Then I started 

to cry. ……. When I lay on the bed in the jail, I thought all the 

things that I have done. If I have another chance I will not do 

them.  
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In addition, John feels regret when he has to shoulder the consequences of what he had done. 

On the other hand, he thought that the punishments are not so serious as he expected. 

When the police caught me for having a steel rod at the school 

gate. The office decided to give me a superintendent’s 

discretion. At first, I did not know that the offence could be so 

serious. It is because I think it is not a big deal to conceal a steel 

rod. However, after the superintendent’s discretion, I found it is 

not so serious. I was just dressed down by the superintendent and 

nothing happened.  

In concluding the interview, I asked him the key questions: Why do you keep on do wrong 

things? John was kept silent for a while before he asked my question. He said that he knew 

he was doing something wrong but he still wanted to do them. He cannot tell me the reason 

why he did so. He can only said that something attracted him to do so. He said: 

When I want to do something wrong, a voice comes into my 

mind, never mind the consequences, just do it, no one will know 

it; or, do it first, don’t think about the consequences, they are far 

away from you.  

6. Data Analysis 

Adapting the method of coding from Strauss (1987,p.81.) I code the data in two categories. 

First is the development aspect of John and the other is the social influence of the society. 

From the development category, sub-category can be coded. They are the family influence 

and the peer group influence. 

According to Erikson, E. H. (1959). The fifth stage of development is known as Identity vs. 

Role confusion of which occurred during teenage to twenties. Adolescents at this stage are 

confused by the rapid physical change; they need to identity themselves. They start to worry 

about their future role in the society.
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In addition, Isik Gurstmsek (2003) found that family involvement and psychosocial 

development are positively correlated. Furthermore, David Reiss (1997) claimed that social 

factors such parent effects and family relationships play an important role in adolescent 

development. 

From John’s family data, the family cannot support him to find the identity of himself. His 

deaf and dumb parents cannot effectively help John to develop in his life. The family has 

too much expectation on the young man.  

On the other hand, from the observation data, I found that he needed recognition from his 

peers. He wanted to get identification from somebody.  

From the social influence category, the whole counseling and correctional system may need 

to be reviewed. In John’s case, there are too many chances given to him. The tolerance of 

the society makes him think that the adolescent cannot do wrong things. For instance, he did 

not realize that the superintendent’s discretion record is saved by the police department for 

whole life, usually people think that the record will be deleted when the offender is eighteen 

years old. As he said: 

I found it is not so serious. I was just dressed down by the 

superintendent and nothing happened.  

Our society must be alert to adolescent problems. 

7. Discussions

From John’s case, we can easily find that family is still an important component in the 

society. If it malfunctions, the development of the young will be greatly influenced. 

Therefore, to propagate that family is important to the society. Everyone has the duty to 

keep it functioning properly. 
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During the process of study, I have a feeling that the young generation always makes light 

of the consequences of doing wrong things. They are naive on the responsibility to the 

society.

Furthermore, the counseling and correctional system needs to be reviewed. Does the society 

give too many chances to the adolescent? Are we turning a blind eye to the problem of 

adolescents? Further investigation to these questions is needed.  

8. Conclusion

John is a young boy who has grown up in a deaf and dumb family. His parents cannot teach 

him enough skills to help him develop his own identity. The family has high expectations 

for him. Therefore, he tried to find refuge and to find recognition from his peer group. 

During this period of confusion, he did a lot of wrong things. He is concerned only the 

present but not the future. The guidance and correctional system cannot clarify their 

functions. They give the young boy too many chances and thus depreciate the consequences 

of the offences. 

9. Reflection  

A problem arising in this study is that the role of the researcher is not clear. It is because the 

researcher is also the teacher of the student. Moreover, the objective evidence of the case is 

done by the teacher-researcher. As a result, subjective views of the teacher-researcher can 

bias the findings (Cohen L. 2000). During the interview, the student did not make any 

comment on the teachers and the school unit. Therefore, some data may be hidden. If the 

school invited an outside interviewer to interview John again, more information can be 

collected from the informant.   
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